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CHAPTER I 
INTRODUCTION !ND REVIBW OF RESEARCH 
CHAPTER I 
INTRODUCTION AND REVIEW OF RESEARCH 
It was the purpose of this study to investigate 
high school seniors, who bad studied piano, to deter-
mine if possible the extent to which such lessons had 
influenced performance and general interest in music 
activities. To make possible such an investigation 
the writer prepared a questionnaire which was submitted 
to seniors in three Massachusetts high schools, con-
tacting a total of 426 pupils. 
Music educators as well as private music teachers, 
have felt for some time, that many students have taken 
piano lessons with little or no effect on their later 
musical activities. There has been a strong feeling 
that many children who have taken private lessons in 
piano playing immediately stop all playing of the piano 
when they cease taking lessons. 
The results of this investigation should be of 
interest to music educators, private music teachers, 
and parents of music students. Music educators should 
be able to discover the potential musical activities 
of their high school students,· and provide for such 
activities. Private piano teachers should benefit by 
1 
, 
learning of the actual musical participation in clubs 
or organizations~ of their pupils or former students. 
~ They may also be able to analyse the needs of future 
pupils from the apparent weaknesses of their·former 
pupils. Parents can ascertain whether it is to the 
child's advantage to take piano lessons, even though 
the child is not a potential musician. 
Related Studies 
Some articles have been written concerning the 
study of piano, although we have found no actual study 
concerning senior high school students who have taken 
piano lessons. In the F~ll of 1947~ a National Survey 
of Public Interest in Music was conducted by Haringl/ 
of Indi~na University, for the ~erican Music Conference. 
He reports that 
Findings show that the american public wants 
the enjoyment which music offers, that American 
parents want their children to play musical instru-
ments because of the pleasure the children get 
from them, and that the public school systems have 
made and are continuing to make substantial progress 
in providing the musical training that the people 
want. 
There are many phases to the subject of "taking 
piano lessons". In general there is agreement among 
~ music educators, concerning the best time to have 
1/ Haring, Albert, America's Musical Activities, 
American Music Conference, (Chicago, !11.~ 1948) 
Booklet 55, p. 3. 
2 
children commence thei~ study. Barbour and Freeman±/ 
feel that 11For most children, piano should be started 
in the second or third grade.n The report of Haring2/ 
found that 
Children and parents of children should be 
encouraged to start musical training at ten years 
of age or younger. If children do not start to 
play before reaching 15 years of age, they prob-
ably never will start. 
Cove3/reports that "There are several reasons 
why so many children are subjected to pianoforte lessons." 
In her study she reported that parents have varied 
reasons for wanting their children to study piano. 
She quoted actual reasons given by parents of her 
pupils. 
Ruth is a brilliant little girl with noticeable 
music talent; her parents desire to "make a music-
ian" out of Ruth. Harold's father and mother 
are both musicians and want to see if their child 
is going to follow in their footsteps. Dorothy's 
chums are starting piano lessons, so Dorothy wants 
to 11Takefl too. Nancy's mother, who has always 
loved music but had never had the opportunity to 
learn muc~ about it, wants Nancy to have whet she 
missed. 4/ 
1} Barbour, Harriet end Freeman, Warren, How 
to Teacn Children to Know Music, (New York: Smit~nd 
Durrell, 1942) p. "209-:--
2/ Haring , 212. cit , • p • 4. 
3/ Cove, Edith F., The Child's Music Education 
Through-Pianoforte Playing~unpubiished Master's 
thesis, New England Conservatory of Music, 1941) p. 135. 
4/ Ibid., pp. 135-136. 
--
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However, all persons are not in agreement con-
cerning the value of piano lessons, and we find that 
Davison1/ says 
Oui- "plain citizen" looks on music in an em-
inently practical way, he conceives of music educa-
tion in terms of "music lessons", and he deeply 
sympathizes with the boy who is.forced by his ill-
guided parents to practise the piano houi-s on end. 
In his book ttMusic and Life", Thomas W. 
Surrett~/ felt that parents wanted their children 
to perform music, and consequently they bad .,to take 
piano lessons. He felt that there should be some 
discrimination with regard to the study of piano for 
children. Nevertheless, he stated that 
It is obvious that even a slight capacity to 
play the pianoforte is useful and delightful 
provided one plays with taste and understanding, 
for one gets from it a certaig1satisfaction which mere listening does not give.-
Although this study is primarily concerned 
with high school seniors, it was found in Stein'si/ 
rep~I-t on the musical activities of former seniors 
in the Springfield, Ohio schools, that most graduates 
1/ Davison, Archibald T., Music Education in 
America; (New York: Harper and Bros., 1926) p. 37: 
2/ Surrette, Thomas Whitney, Music and Life, 
(Boston~ Mass.: Houghton, Mifflin Co., 191or-p:-bcr. 
~~ Ibid., p. 53. 
4/ Stein, Gertrude Emilie, Music Educators 
Journal~ Music Educators National doriference, (January, 
1951) 
4 
have an amateur interest in music after they leave 
the secondary schools; and although they enjoyed the 
' 
musical experiences which they had in high school, 
in retrospect, they assign their present interest in 
music to such influences as the private teacher, home, 
church, or radio. If this finding is true in general, 
we must place sufficient emphasis on the importance 
of the work of the private piano teacher. It is a 
well accepted fact by such teachers that many students 
lose interest in piano lessons. Rennick!/ wrote an 
article for the Etude which was entitled, "The Ninety 
We Lose". She felt that children's music lessons 
often lacked vitality, and there would not be so many 
who stopped taking lessons, if the lessons were more 
appealing. This may be one reason why children do 
not continue with lessons, and if they do not make 
sufficient initial progress, we cannot expect them 
to be continually interested. Yaw2/ asks what we 
would think of mathematics teachers if we could not 
add, or subtract, in later life, and the same is true 
of other subjects such as reading or writing. As her 
1/ Rennick, Esther, "Th~ Ninety We Lose", ~ 
Etude, (January, 1950), pp. 12', 54. 
2/ Yaw, Genevieve Ries, ~~ti,I used to Play Piano, 
But ----=-", The Etude, (September, 1.949), p. li. 
5 
article states, how often have we heard said "I'd give 
anything to play the piano. --- I took lessons as a 
child, but now I can't play a note". The American 
Music Conference survey.1/ found that people play for 
the personal pleasure it brings, social or otherwise. 4 
Yawg/ believes that more emphasis should be placed on 
sight reading and less on memory work, because sight 
readers keep up their music for a longer period of 
time. She also reports that 
High schools have many students who can play 
one or two difficult pieces well enough to enter 
and win -- solo competitions; yet the worry of 
many a High School music teacher is to find stu-
dents who can read well enough to accompany the 
Glee Club. 
Perhaps the lack of easy reading ability may be the 
cause. of lack of interest after the student stops 
taking lessons. 
Apparently there are many reasons for students 
in school stopping the study of music, and especially 
piano. In an editorial of the Music JournaL£/ we 
find an article entitled "Quit Parade". The results 
. 
of the study conducted by the Music Journal are 
1/ Haring, ~· cit., p. 11. 
2/ Yaw, ,££• ill•, 
3/ 11Quit Parade", Music Journal, (November, 1951) 
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summarized. The ages of the group which was studied 
ranged from thirteen to eighteen. Reasons given 
for discontinuance of piano study ineluded the follow-
ing; 1. Practise, 2. Too busy, because of homework, 
athletics, jobs, etc., 3. Inconvenience, such as broken 
arms, moving, or the like, 4. Disinterest, 5. Cannot 
afford it, 6. No talent, 7. Dislike, 8. Poor teachers, 
9. No instrument, 10. Pressure, by teachers, family, 
friends, etc., 11. No progress. 
In this study, when comparing the students who 
have never taken piano lessons, it should be remembered 
that today there are·many homes that have no piano. 
Barbour and Freeman!/ state that 11At the present time, 
the possession of a piano (in the home) is far from 
universal. It used to be a necessary piece of furni-
ture in the "parlor"." The National Survey of 'Public 
Interest in Musi~/·s~ys that "Nearly 40% of the Am-
erican homes have some kind of musical instrument. 
However, one out af every five was not being used at 
the time the survey was made." (1947) If we use these 
. 
figures as a basis, we should not expect to find that 
there will be a larger percentage of Seniors who have 
taken lessons. 
1/ Barbour and Freeman,~· ~., p. 212. 
2/ Haring , .2£. .£!:!?.. , p • 4. 
7 
We .realize that the actual musical activities 
of students in High Schools are somewhat curtailed, 
due to differences in localities, curricula and extra-
curricula offerings, and the like. We also are in 
agreement with Murselll/ when he states that in sit-
uations where the instrumental program is strong, 
there is apt to be a lack of time given to vocal 
activities. Oftentimes there is no coordination be-
tween vocal and instrumental program. Naturally the 
opposite is true where the vocal program is strong. 
Facts concerning the activities of students 
who have taken piano lessons will be contrasted with 
those who have not taken piano lessons. However, at 
the.end of this study, it is hoped that we will not 
have to be in complete agreement with Surrette 2/ 
who said that "Pianoforte playing is a sort of polish 
to a cursory education." 
1/ Mursell, James, Music in American Schools, 
(New York, Silver, Burdett Go., ~43) p. 256. 
2/ Surrette, Thomas W., .2!?.• cit., p. 50. 
8 
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CHAPTER II 
PLAN OF STUDY 
CHAPTER II 
PLAN OF STUDY 
The writer prepared a series of questions relative 
to the problem, which was to investigate high school 
seniors who had studied piano, and to determine if 
possible the extent to which such lessons had influ-
enced performance and general interest in musical 
activities. This questionnaire was given to a sample 
group of seventy seven pupils in Peabody High School. 
After analysis of the answers on these papers some 
changes we~e made in the final questionnaire. Both 
of these questionnaires appear in the Appendix. 
The original questionnaires were given to the 
students by their regular home room teacher, with the 
suggestion that they answer all questions to the best 
of their knowledge and ability. The final questionnaire 
was given in the same manner, since it was felt that 
this would be the best natural situation in each of 
the participating high schools. Because the results 
showed such differences in the musical activities of 
the three communities, it was felt that further inquiry 
should be made concerning the activities which were 
actually available to senior students. Consequently 
the two music departments of the cooperating towns 
9 
c 
were asked to reply to the inquiry. This will be found 
in the Appendix. 
The original questionnaire contained a message 
to the senior students, advising them of its purpose, 
and expressing appreciation for their cooperation in 
the study. This statement was not changed for the 
final study, since it was self-explanatory and seemed 
effective enough for the original group of students. 
On the original paper the pupils were asked to give 
their names. The final questionnaire did not ask for 
names, feeling that pupils would answer more accurately 
if they did not have to furnish such information. 
Although the names of individuals were of no consequence 
in the outcome, it was felt that it might prove more 
helpful in the analysis of the answers given, if the 
replies of individuals were known. A more careful 
check was made of the answers given on these sample 
questionnaires, since each pupil was known personally 
by the writer. In some instances it was felt that the 
questions were not clear enough, and the original 
questions were changed. It was also felt that some 
pupils might be too reticent, while others might be 
too boastful in their answers regarding their personal 
ability in playing the piano. The original group of 
seventy seven pupils responded well to the questions 
10 
which they were asked, but there were individual dis-
crepancies for some pupils who had taken piano lessons. 
For example, one student had taken piano lessons for 
seven years, and replied that she would not be able 
to play for simple accompaniments now, although she 
did play the piano in public. The writer knew that 
this individual bad had such experience, and also the 
ability to play accompaniments. Another student was 
known to have ability to accompany, yet left the ques-
tion unanswered. 
In the original group of seventy seven students, 
there were twenty nine boys, and forty eight girls. 
Of these, twenty four gave affirmative answers to the 
question "Have you ever taken piano lessons?", while 
-fifty three answered in the negative. In the affirm-
ative group there were seven boys and seventeen girls. 
In the negative group the division was twenty two boys 
and thirty one girls. 
The affirmative group was asked to answer all 
of the questions, while the negative group was requested 
to answer the last five questions only. These questions 
were the same for the original questionnaire and for 
the final set of questions. They were concerned with 
information relative to musical activities of students. 
The following facts were established concerning the 
first question on the original paper. 
11 
Table 1. N~mber of Years Which Sample Group Pupils 
Took Piano Lessons. 
Total 
Less than year 1 
One year, but less than two 4 
Two years, but less than three 8 
Three years, but less than four 5 
Four years, but less than five 3 
Five years, but less than six 1 
Six years, but less than seven 0 
Seven years, but less than eight 1 
Eight years, but less than nine 1 
Boys 
0 
2 
4 
1 
0 
0 
0 
0 
0 
Girls 
1 
2 
4 
4 
3 
1 
0 
1 
1 
From this table it can be readily seen that a 
total of sixteen p~pils or two-thirds of the gro~p took 
lessons for a period of two to four years. Only three 
p~pils had taken lessons 'for five or more years, while 
five had taken less than two years. It was felt that 
this information would be most useful in this study. 
The school years d~ring which these piano lessons 
were taken were summarized as follows. 
Table 2. School Grades in Which Sample Gro~p P~pils 
Took :Piano Lessons. 
N~mber Taking N~mber Taking 
Grade Lessons Grade Lessons 
One 0 Seven 14 
Two 2 Eight 14 
Three 2 Nine 8 
Fo~r 3 Ten 5 
Five 7 Eleven 6 
Six 9 Twelve 3 
12 
0 
In the sample group these were not divided according 
to sex, but it can be observe~ that grades seven and 
eight were the most popular, for students of the piano. 
Apparent discrepancies may be seen since some pupils 
were taking lessons for a period of two years, but the 
time for these lessons extended over a period of three 
school years. 
Perhaps one of the most interesting questions 
asked was 11Do you play the piano now?" Twleve answered 
. 
yes, eleven answered no, and one did not answer. As 
a check on this question the following question asked 
how often the students played the piano, with five 
choices for an answer. These choices included a. Once 
a day, b. Twice a week, c. Once a week, d. Occasionally, 
e. Never. Judging from the previous question there 
should have been eleven who answered Never, but it was 
found that four of those who answered in the negative 
to the previous question, did play occasionally. It 
was felt that both of these questions should be left 
in the same form for the final questionnaire, since 
this was one of the chief concerns of the study. 
Concerning the type of music which the students 
played at the time the survey was made, two played 
popular music, two played classical, while twelve 
played both kinds. The other eight pupils did not 
reply to this question, which was the same for the 
13 
0 
0 
preliminary and final questionnaires. 
The next question, which dealt with accompaniments 
was changed for better clarity. The original group 
was asked in this form. "If you were asked to d·o so 
now, would you be able to play the piano for simple 
accompaniments such as would be found in a community 
song book, or a hymn book'?" Eight.answered yes, fifteen 
answered no, and one did not answer. In the final 
form this question was changed, into three parts, as 
follows. a. Would you be willing to play for simple 
songs in group singing such as America, Old Folks at 
Home, etc.?; b. If your answer to the above. question 
is yes, check at leas~ one of the following - a. at 
home, b. at church, c. at school, d. at club meeting; 
c. Would you have answered yes to question 6 (A.), if 
you knew in advance what you were going to play and could 
practise? In changing the wording of this question, 
it was felt that simple accompaniment should be an 
expected accomplishment for piano students. 
The seventh question, "Do you ever play the 
piano in public, now?" was changed as a result of the 
answers from the sample group, because the writer did 
not feel that the answers given were particularly 
effective or reliable. Four answered yes, eighteen 
said no, and two ~id not reply. The question in its 
final form was in two parts. It was re-worded as follows: 
14 
0 
0 
uno you feel that you play we.ll enough to be chosen as 
the solo pianist to play with the school choir, glee 
club, band, orchestra or any other musical group in 
your community?" and, "Have you ever played in any of 
the above situations?" 
' The five ~inal questions were answered by both 
the affirmative and negative groups. It was interest-
' ing to discover the apparent differances between the 
groups which had studied piano, and those who had never 
taken piano lessons. Because of the results from the 
• 
sample group, it was felt that these questions should 
remain the same in the final questionnaire, and espec-
ially since one of the purposes of the study was a 
comparison of the activities of piano students with 
non-piano pupils. 
Table 3. answers Given by Sample Group Pupils for Five 
Final Questions on the Original Questionnaire, 
Showing the Comparison of Affirmative and 
Negative Groups. 
Question 8. Have you ever taken lessons on some 
musical instrument other than the piano? 
AFFIRMATIVE GROUP J.itEGAT IVE GROUP 
Yes No Blank Yes No Blank 
4 18 2 7 39 7 
15 
Table 3. (continued) Answers Given by Sample Group 
Pupils for Five Final Questions on the Original 
Questionnaire, Showing the Comparison of 
Affirmative and Negative Groups. 
Question 9. If your answer to the above. question 
is yes, please name the instrument. 
AFF!RMAT fVE GROUP 
Guitar - 1 
Drums - 2 
Trumpet- 1 
NEGAT !VE d;Roup 
Guitar - 1 
Drums - 2 
Violin - 1 
Clarinet - 3 
Question 10. Have you ever taken singing lessons? 
Yes 
3 
AFFIRMATIVE GROUP 
No 
20 
Blank 
1 
Yes 
0 
NEGATIVE GROUP 
No 
47 
Bl-ank 
6 
Question 11. Do you belong to any musical organi-
zation, or group now1 
Yea 
13 
AFFIRMATIVE GROUP 
No 
10 
Blank 
. 1 
Yes 
13 
NEGATIVE GROUP 
No 
34 
Bl-ank 
6 
Question 12. If your answer to the above question 
is yes, please check the kind or 
kinds of organizations. 
AFF!RMAT IVE GROUPe NEGATIVE GROUP 
Glee Club 8 Glee Club 5 
Church Choir 5 Church Choir 9 
School Band 1 School Band 0 
School .Orchestra 1 School Orchestra 0 
Other Orchestra 1 Other Orchestra 0 
16 
After the final set of questions was determined, 
the questionnaires were given to the senior students 
of the High Schools of Framingham and Wellesley, and 
the remaining senior students of Peabody High School. 
These schools were chosen because of the differences 
in the types of communities as well as the apparent 
financial status of the pupils. It was felt that 
these factors might have considerable influence con-
cerning the number of students who would be most apt 
to study the piano. The group for the final question-
naire from these three High Schools totaled 426 senior 
students. It was felt that these communities should 
not be named directly in the analysis of the data, 
so they will be referred to in the following chapters 
as Community A, Community B, and Community C. 
17 
CHAPTER III 
ANALYSIS OF·DATA 
CHAPTER III 
ANALYSIS OF DATA 
Sine~ the purpose of this study was to investi-
gate high school seniors who had studied piano, in an 
effort to determine· if possible, the extent to which 
such lessons had influenced their general musical 
activities, the first problem was to discover how many 
senior students had ever studied piano. The results 
of this survey are given below in Table 4. 
' 
Table 4. Total Number of Pupils Participating, Listed 
According to Communities, and as a Total Group. 
Community !iff irma ti ve Negative 
Total Number Percent- Number Percent-
Cases of Cases age of Cases age 
A 87 28 32 59 68 
B 208 77 37 131 63 
c 131 83 63 48 37 
Total 426 188 44 238 56 
From this table it can readily be seen that in 
Community A only 32 per cent of the total number had 
taken piano lessons, while in Community B the average 
was slightly better, since 37 per cent of the group had 
studied piano. In Community C however, 63 per cent of 
the senior students had taken piano lessons. Taken 
18 
0 
collectively a total of 188 students had taken piano 
lessons, while 238 students had not taken piano lessons. 
This meant that 44 per cent of the total group had taken 
lessons while 56 per cent of the group had not taken 
piano lessc:>ns. 
Since the primary interest was the answers given 
by the tffirmative Group of 188 students, their replies 
to Questions One through Seven in the Questionnaire 
were carefully analysed. (See Appendix B for these 
Questions) The summary of answers given, regarding 
Question l, are shown in the following table. 
Table 5. Length of Time that Pupils Took Pian0 Lessons. 
Community A 
Ten years 
Nine years 
Eight years 
Seven years 
Six years 
Five years 
Four years 
Three years 
Two years 
One year 
Less than one year 
1 
1 
3 
1 
3 
l 
2 
2 
5 
4 
5 
B 
1 
0 
3 
1 
4 
8 
12 
15 
15 
7 
11 
c 
1 
2 
2 
4 
5 
6 
15 
12 
14 
11 
11 
Total 
3 
3 
8 
6 
12 
15 
29 
29 
34 
22 
27 
Counted Median 2~rs. 3yrs. 3yrs. 3yrs. 
From this table it is evident that the majority 
of students who did study piano, did not pursue their 
studies throughout their school years. No student in 
19 
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any of the schools studied more than ten years. In 
Community A, 32 per cent studied less than two years, 
while in Community B only 22 per cent studied less than 
two years, and 27 per cent w~s in this same group in 
Community c. It was found that the Counted Median for 
Community A was two and one-half years of study, for 
Community Bit was three years, and Community C also 
had a Counted Median of three years. Taken collectively, 
the Counted Median was three years. 
Table 6 lists the school grades of pupils when 
they took piano lessons. Careful analysis of this'table 
shows that most pupils did not start lessons too early, 
nor did the study of piano interest the pupils in senior 
high school grades. 
Table 6. Grades Which Pupils Were in When They Took 
Piano Lessons. 
Grade Community A B c Total 
Twelve 2 5 5 12 
Eleven 5 11 7 23 
Ten 9 16 8 33 
Nine 11 23 20 54 
Eight 15 37 28 80 
Seven 19 37 43 99 
Six 15 39 51 105 
Five 12 35 48 95 
Four 9 23 40 72 
Three 6 18 27 51 
Two 5 8 10 23· 
One 2 2 3 7 
Counted Median-Grade 7 6 6 6 
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The Counted Median grade for the entire group was Grade 
Six. This varied in Community A which had Grade Seven 
as the Counted Median grade, while Communities B and 0 
had Grade Six as the Counted Median Grade. 
The next item on the questionnaire was concerned 
with students who actually play the piano at the present 
time. It was found that 53 per cent of the entire group, 
or more than half of the number of students who had ever 
studied piano, still play the instrument. Table 7 gives 
the number of students and the percentages. For the 
individual communities, Community A had 75 per cent still 
playing the piano in their ~enior year in high schoo+, 
while 53 per cent of Community B still played and 
Community C had only 46 per cent still active as players. 
Table 7. A Comparison of Numbers of Pupils Who Do and 
Do Not Play the Piano Now. 
Community 
A 
B 
0 
Total 
~ffirmative Negative 
Number of 
Oases 
21 
40 
38 
99 
Percentage Number of Percentage 
Cases 
75 
53 
46 
53 
7 
37 
45 
89 
25 
47 
54 
47 
The percentages found in the Affirmative Group 
of this table were better than had been expected at the 
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beginning of the study. At that time it was felt that 
the findings might prove that a much smaller number than 
one-half of the total group were still playing the piano 
during their senior year i~ High School. 
It was even more interesting to discover the 
indications tabulated in Table. 8. 
I 
Table 8. How Often Senior Students Play the Piano Now. 
Community Once a Twice a Once a Occasion- Never daz week week ally 
Number Number Number Number Number 
of Cases of Cases of Cases of Cases of Cases 
A 9 3 0 9 7 
B 18 1 1 30 27 
c 16 0 1 32 32 
Total 43 4 2 71 66 
Here it was found that 120 students, or 64 per 
cent said that they played the piano at least occasionally. 
This gives a difference of 11 per cent between those 
that said that they did not play the piano, in answer to 
the previous question, and those that decided that they 
did play occasionally, since some of those who answered 
negatively for the precious question, replied that they 
did play occasionally. It was significant to discover 
that none of the students decided that they played more 
than occasionally. 
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The next procedure was to ascertain the type of 
music which senior students actually played. In Table 9 
the number of cases and the percentages are given. 
Table 9. Type of Music Which Pupils Play Now. 
Community Popular Classical Both Kinds 
Number Percent- Number Percent- Number Percent-
Cases a~e Cases a~e Cases a~e 
A 4 19 5 24 12 57 
B 20 42 5 10 23 48 
c 18 35 11 22 22 43 
Total 42 35 21 18 57 48 
There were 35 per cent in the total group who 
played popular music. Only about 18 per cent of the 
entire group played classical music, solely. The major-
ity of the students, or 48 per cent, stated that they 
played both types, popular and classical. In the individ-
ual communities the percentages varied some, but in 
all three communities the greatest number played both 
types of music. 
The next three items on the questionnaire were 
concerned with the willingness of students to play 
accompaniments. It was felt that many students were 
able to play the piano, but were not willing to play 
simp·le accompaniments when requested. Accordingly, 
the students were asked in the first instance, if they 
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would be willing to play for simple songs such as 
".America", "Old Folks at Home", or the like. Their 
answers to this question are given in Table 10. 
Table 10. Comparison of Pupils' Willingness to Play 
or not to Play, Simple Accompaniments. 
Community Affirmative Negative 
Number of Percentage Number of Percentage 
Cases Cases 
A 10 36 18 64 
B 32 42 45 58 
c 14 17 69 83 
Total 56 30 132 70 
From the preceding table it can be observed that 
only 30 per cent of the entire group were willing to 
play such simple accompaniments. For individual com-
munities there were variations. Community A had 36 
per cent who replied in the affirmative, while Community B 
had 42 per cent, but Community C had only 17 per· cent 
who expressed willingness to play simple accompaniments. 
This gave a total of 132 students or 70 per cent who 
did not feel that they would be willing to play simple 
accompaniments. 
Since it was felt that students would be more 
interested in playing accompaniments under different 
circumstances, it was decided to inquire concerning the 
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places where the pupils would actually be willing to 
accompany. Accordingly, they were given a choice of 
places where they would be willing to perform. Many 
of the students marked only one choice, while others 
marked two or more. The places where they expressed 
willingness to play accompaniments are given in the 
following table. 
Table 11. Places Where Pupils Would be Willing to Play 
Simple ~ccompaniments. 
Community At Home At Church At School At Club 
Number % Number % Number % 
Meet in~ 
Number ~ 
Oases Cases Oases Cases 
A 8 80 7 70 4 40 4 40 
B 22 69 10 31 5 16 9 28 
c 11 71 6 43 5 36 4 29 
Total 51 91 23 41 14 25 17 30 
Taken collectively it can be seen that fifty 
one students, or 91 per cent, expressed willingness to 
play accompaniments at home. Twenty three students, 
0r 41 per cent, would be willing to play at church. 
Only fo~rteen students, or about 25 per cent, felt that 
they would pla·y in school, and seventeen, representing 
30 per cent, said that they would play at a club meeting. 
It is possible that the unwillingness to play before 
their fellow students in school or at club meetings, 
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was due to the age groups of the listening audience, 
as well as the age of the performers. 
Since it was felt that many students would be 
willing to play simple accompaniments if they were given 
• 0 
an opportunity to prepare for such a task, the students 
were asked if they would be willing to play under such 
circumstances. The results of such questioning are 
shown in Table 12. 
Table 12. Comparison of Pupils' Willingness to Play 
or Not to Play Simple Accompaniments IF 
Advance Notice Was Given, With Sufficient 
·practise Time Available. 
Community ltff irma t i ve Negative 
Number oi' Percentage Number ot Percentage 
Cases Cases 
A 10 53 9 4'7 
B 38 56 30 44 
a 1'7 28 44 '72 
Total 65 44 83 56 
From this table it can be seen that 44 per cent 
of the entire group answered in the affirmative. This 
\Vas an increase of 14 per .cent over the total number 
that expressed willingness to accompany, without special 
preparation. It should be noted here that the students 
who answered this question had, for the most part, given 
negative answers to the previous question concerning 
their willingness to play simple accompaniments. 
Since the usual accompaniment for ordinary group 
singing is not actually difficult music to play on the 
piano, it was felt that it might be well to discover 
the facts concerning those students who were accomplished 
pianists. Accordingly, all of the group were asked if 
they could play well enough to be chosen as a soloist 
for a concert. In Table 13, the condensation of answers 
for this question will be found. 
Table 13. Comparison of Pupils Who Feel That They Play 
Well Enough For Public Performance as Piano 
Soloists, and Those Who Do Not. 
Community Affirmative Negative Blanks 
Number Percent- Number Percent- Number Percent-
Cases a~e Cases ase Cases a~e 
A 9 32 19 68 0 0 
B 4 5 67 87 6 8 
c 5 6 70 M' 8 10 
Total 18 10 156 83 14 7 
The total number of eighteen who answered in the 
affirmative to this question, represent only 10 per cent 
of the total number of students who have taken piano 
lessons. There were 156 students, or 83 per cent, who 
definitely stated that they did not feel that they played 
well enough to be chosen as a soloist. Fourteen pupils, 
or 7 per cent did not answer the question. 
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The question which followed that explained in 
Table 13, was more specific in nature, and asked if 
pupils had ever actually taken part in such a performance. 
From the answers given for this question, students 
showed a reticence regarding their own ability as . 
soloists. In Table 14, the tabulation of their answers 
to ·this question may be found. 
Table 14. Comparison of Pupils Who Have Actually Played 
as Soloists at Puplic Performances, and Pupils 
Who Have Not Played as Soloists. 
. Community Affirmative Negative Blanks 
Number Percenti- Number Percent- Number Percenti-
Cases age Cases age Cases a~e 
A 11 39 17 61 0 
B 19 25 54 70 4 
c 17 20 56 67 10 
Total 47 25 127 67. 14 
While the students themselves f~lt that only 
10 per cent were able to play sufficiently well to be 
chosen as soloists, in actual fact, there were 25 per 
cent who had actually played as soloists. ~ group 
representing 67 per cent replied that they had never 
played in such a capacity, while 8 per cent did not 
reply to the question. 
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The remaining items on the questionnaire were 
answered by all students, those that had taken piano 
lessons as well as those that had not taken piano lessons. 
Since one of the purposes of this study was to compare 
the musical activities of both groups of students, the 
following tables will be comparisons of the two groups. 
For clarity, those that have taken piano lessons will 
be designated as the Affirmative Group, while those 
that have not taken piano lessons will be referred to 
as the Negative Group. 
The first comparative table is concerned with 
pupils who have taken lessons· on some other musical 
instrument. It was thought ~hat there might be a sig-
nificant number of students who had taken lessons on 
some other. instrume·nt, and the results of such study 
would affect their musical activities. It seemed, how-
ever, that there was~a greater percentage of the 
Affirmative Group who had studied other instruments 
than there was in the Negative Group. In the two tables 
which follow, Table 15 ~hows the numbers and percentages 
of Affirmative Group students who have taken lessons 
on some other instrument, while Table 16 shows the 
numbers and percentages of Negative Group students who 
have taken lessons on so~e other instrument. Both 
of these tables will be found on page 30. 
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Table 15. Comparison of Affirmative Group Students Who 
Have Taken Lessons On Some Other Instrument, 
and Those Who Have Not Taken Lessons. 
Community Yes No 
Numbe!' Percentage Number Percen-tage 
A 6 21 22 79 
B 15 19 62 81 
c 18 22 65 78 
Total 39 21 149 79 
Table 16. Comparison of Negative Group Students Who 
Have Taken Lessons On Some Other Instrument, 
and Those Who Have Not Taken Lessons. 
Community Yes No 
Number Percentage Number Percentage 
A 9 15 50 85 
B 27 21 104 79 
c 9 19 39 81 
Total 45 19 193 81 
By comparison it can be seen that 21 per cent 
of the Affirmative Group took some other form of instru-
mental lessons, but only 19 per cent of the Negative 
Group took lessons on some instrument other than the 
piano. Within the individual communities there were 
~ only slight variations ranging from 19 per cent to 
22 per cent in the affirmative Group, and from 15 per 
cent to 21 per cent in the Negative Group. Taken 
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collectively it can be seen that a total of eighty four 
students, or approximately 20 per cent of the entire 
group of 426 students had studied some musical instru-
ment other than the piano. 
The instruments which these pupils studied 
were listed, and although no attempt was made to 
discover the extent of such instrumental study, Table 17, 
on this page, and Table 18, on page 32, give an account 
of the instruments studied by pupils in each group, 
listed according to communities and as a total group. 
Table 17. Instruments Other Than the Piano, Which 
Affirmative Group Pupils Have Studied. 
Instrument Community Community Community Total !. B c 
Number % Number % Number % Number Cases Cases Cases Cases 
Accordion 2 33 1 7 3 17 6 
Bassoon 0 0 1 7 0 0 1 
Bass Viol 0 0 0 0 1 6 1 
Clarinet 2 33 6 40 2 11 10 
Drums 1 17 1 7 1 6 3 
Guitar 1 17 0 0 2 11 3 
Saxophone 0 0 0 0 1 6 1 
Trumpet 0 0 3 20 1 6 4 
Violin 1 17 3 20 9 50 13 
·r; 
15 
3 
3 
26 
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8 
3 
10 
33 
Although it might appear that there are discrep-
ancies in Table 17 and 18, this is due to the faet that 
some students took lessons on more than one instrument. 
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Table 18. Instruments Which Pupils in the Neg~tive Group 
Have Studied. -
I t t Community Community ns rumen A B 
Community 
c .Total 
Number % Number % Number % Number % Cases - Cases Cases · Cases 
·Accordion 1 11 1 4 2 22 4 9 
Clarinet 0 0 4 15 2 22 6 13 
Cornet 0 0 1 4 0 0 1 2 
Drums 4 44 3 11 1 11 8 18 
Guitar 0 0 1 4 1 11 2 4 
Saxophone 2 22 5 19 1 11 8 18 
Trombone 1 11 0 0 1 11 2 4 
Trumpet 1 11 8 30 0 0 9- 20 
Viola 0 0 1 4 0 0 1 2 
Violin 0 0 3 11 2 22 5 11 
Xylophone 0 0 1 4 0 0 1 2 
By combining both groups as shown in Table 19, 
it may be seen that these students were particularly 
interested in instruments in the following order; clarinet, 
violin, trumpet, drums, accordion, saxophone, and guitar. 
The actual number of students who had studied individual 
instruments was quite small however, the greatest single 
group having studied clarinet. This group represented 
only sixteen pupils, or 4 per cent of the entire group 
of students. Table 19 is given on page 33. 
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Table 19. Totals o~ Instruments Studied, Which Were 
Listed by Both Affirmative and Negative 
Group Pupils. 
Community Community Community Total Instrument A B c 
Number 9'; Number % Number % Number % 
Cases Cases Cases Cases 
Accordion 3 20 2 5 5 19 10 12 
Clarinet 2 13 10 24 4 15 16 19 
Drums 5 33 4 10 2 7 11 13 
Guitar 1 7 1 2 3 11 5 6 
Saxophone 2 13 5 12 2 7 9 11 
Trumpet 1 7 11 26 1 4 13 15 
Violin 1 7 4 10 9 33 14 17 
Although it was realized that the trend in the 
past has not been very strong concerning young people 
taking vocal lessons before they leave high school, 
the question about singing lessons was included. 
Tables 20 and 21 illustrate the results'o~ this 
questioning. 
Table 20. A Comparison o~ !ffirmative Group Pupils Who 
Have Taken Singing Lessons, and Those Who 
Have Not Taken Singing Lessons. 
Community Yes No 
Number percentage Number Percentage 
A 4 14 24 86 
B 10 13 67 87 
c ·4 5 79 95 
Total 18 10 170 90 
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Table 21. Comparison of Negative Group Pupils Who Have 
Taken Singing Lessons, and Those Who.Have Not 
Taken ~inging Lessons. 
Community Yes No 
Num6er Percenta~e Numoer Percentage 
A 0 0 59 100 
B 1 .007 130 99 
c 1 2 47 98 
Total 2 .008 236 99 
From the preceding tables it was found that 
10 per cent of the Affirmative Group had taken vocal 
lessons, and less than 1 per cent of the Negative Group 
had ever taken singing lessons. However, since piano 
knowledge is so helpful for those studying voice, it is 
possible to assume that this group of students should 
be found in the Atfirmative Group. Individually, 
Community A with 14 per cent, and Community B with 13 per 
cent were more active than Community a, which only had 
5 per cent of its students taking voice lessons. 
The following two tables, Table 22 and Table 23, 
give the numbers and percentages of the students who 
belong to a musical organization. The third table 
following, gives a summary of both Tables 22 and 23. 
These three Tables, 22, 23 and 24 will be found on 
page 35. 
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Table 22. Comparison of Affirmative Group Pupils Who 
Belong to a Musical Organization, and Those 
Who Do Not. 
Community Yes No 
Number percentage Number Percentage 
A 19 68 9 32 
B 55 '71 22 29 
c '33 40 50 60 
Total 10'7 5'7 81 43 
Table 23. Comparison of Negative Group Pupils Who Belong 
to a Musical Organization, and Those Who 
Do Not. 
Community Yes No 
Number percentage :Number Percentage 
A 11 1~ 48 81 
B '73 56 58 44 
0 6 13 42 8'7 
Total 90 38 148 62 
Table 24. Comparison of Total Number of Pupils in the 
Affirmative and Negative Groups, Who Belong 
to a Musical Organization, and Those Who Do Not. 
Community Yes No 
Number Percentage Number Percentage 
A 30 34 5'7 66 
B 128 62 80 38 
c 39 30 92 '70 
Total 19'7 44 229 56 
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From Tables 22, 23, and 24, on page 35, it can 
be seen that 57 per cent of the total Affirmative Group 
participated in some organization, but only 38 per cent 
of the entire Negative Group were actively participating 
in musical activity. Taken collectively, as shown in 
Table 24, there were 197 students or 44 per cent of the 
total number of students in the study, who belonged 
to some musical organization. 
Between individual communities there were marked 
differences. Community A had nineteen pupils, or 68 per 
cent participating from the Affirmative Group, contrasted 
with eleven pupils, or 19 per cent from the Negative 
Group. Considered together this represented thirty 
pupils, or 44 per cent of its total membership, who 
belonged to some musical organization. 
Community B had fifty five pupils, or 71 per cent, 
. 
from the Affirmative Group, and seventy three students, 
or 56 per cent from the Negative Group, actively working 
in some musical organization. Together this represented 
128 students, or 62 per cent of its total membership 
engaged in musical group work. 
Community C had thirty three students, or 40 per 
cent from the Affirmative Group, and six pupils, or 
13 per cent from the Negative Group, who stated that 
they belonged to a musical organiz~tion. Together this 
represented thirty nine students, or 30 per cent of 
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its total membership. 
From Tables 22 and 23, on page 35, it will also 
be noted that ~lthough there were marked differences 
in the numbers and percentages of each community, in 
every instance the participation by the Affirmative 
Group was much greater than participation by the Negative 
Group. In the totals, the Affirmative Group had 107 
pupils, or 57 per cent, who stated that they belonged 
to a musical organization, but there were only ninety 
pupils, or 38 per cent from the Negative Group. This 
gave a difference of 19 per cent. 
In Community A, 68 per cent of the ~ffirmative 
Group participated but only 19 per cent from the Negative 
Group were active. Here the difference was 49 per cent 
between the two groups. In Community B, the difference 
was not quite so noticeable, with 71 per cent from the 
Affirmative Group and 56 per cent from the Negative 
Group, giving a difference of only 15 per cent. Community 
C had 40 per cent from the ~~firmative Group and 13 per 
cent from the Negative Group, leaving a difference of 
27 per cent in active participation. A comparison of 
the activities of both groups is found in Table 25, on 
page 38. 
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Table 25. Comparison of the Musical Activities of the 
Affirmative and Negative Groups. 
Group Number ·percent- S.E.2 Diff. S.E.Diff. C.R. Cases age 
Affirmative 107 
Negative 90 
.57 .002304 
.38 .002601 .19 .070 2.706 
From Table 25, it can be seen that the critical 
ratio is higher than the significance level of 2.576 
which was set up for this study. Therefore it' is indica-
tive that pupils who took piano lessons are more active 
in musical organizations than those who did not take· 
piano lessons, and the errors are not due to chance. 
Since there was the possibility that an argument 
could be presented whereby it might be proven that all 
students were not allowed to participate in musical 
activities within the school system, it was decided to 
get facts concerning such information from the Music 
Departments of each participating school. 
The following information was compiled from the 
answers given by the tbree Supervisors of Music. It was 
found that 
1. All seniors were permitted to join the Glee Club 
in Communities B and c. In Community A there was 
no mixed Glee Club. 
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2. There is no selected group in Community A~ but 
there is a selected group for the Glee Club in- t~e 
other two Communities. 
3. Each Community has a separate Girls' Glee Club. 
4. Community A has no separate Boys) Glee Club, but 
Communities B and C do have this club. 
5. All pupils may join the Band in every Community~ 
if they have sufficient playing ability. 
6. All pupils in the three Communities may join the 
Orchestra~ if they have sufficient proficiency. 
?. In Community A~ there were no other activities 
offered for seniors. In Community B~ seniors had 
the opportunity to become members of the Music 
Appreciation Club~ while in Community C~ the senior 
pupils were allowed to join the Boys' Ensemble, or 
the Girls' Ensemble. 
From these reports it can be seen that there are 
sufficient opportunities provided for active participation 
by senior students in Communities B and C, but Community A 
does have sufficient opportunity for girls to participate 
in Glee Club work, but not for boys. Therefore it might 
be expected that the percentage of activity would not be 
as high in this Community as it was in the other two 
Communities, especially among the boys. 
students were asked, as the final item on the 
questionnaire~ to check the types of organizations to 
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which they belonged. Their answers are listed in 
Tables 26 and 27. Here again can be seen the marked 
differences in the activities of the A.ffirmative Group 
and the Negative Group. It must be remembered too, 
that several students in each group participated in 
more than one activity. 
Table 26. List of Organizations to Which Affirmative 
Group Pupils Belong. 
Name of Community Community Community Total 
Organization A B 0 
Number % Number % Number % Nw;tiber 
Oases Oases Oases Oases 
Glee Club 14 50 45 58 20 24 79 
Church Choir 12 43 14 18 12 14 38 
School Band 1 4 6 8 3 4 10 
School 
Orchestra 1 4 4 5 3 4 8 
Operetta 0 0 0 0 4 5 4 
Other Band 0 0 1 1 1 1 2 
Other Orch-
estra 2 7 1 1 4 5 7 
A Cappella 
% 
42 
20 
5 
4 
2 
1 
4 
Choir 0 0 17 22 0 0 17 22 
Music App. 
Club 0 0 1 1 0 0 1 a. 
Piano Club 0 0 1 1 0 0 1 1 
State Chorus 0 0 3 4 1 1 4 2 
Pops Concert 0 0 1 1 0 0 1 1 
Community 
Chorus 0 0 0 0 3 4 3 2 
Sch,ool Choir 0 0 0 0 1 1 1 1 
Nat. Frat. 
Student Mus. 0 0 0 0 1 1 1 l 
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Table 27. List o~ Organizations to Which Negative 
Group Pupils Belong. 
Name of Community Community Community Total 
Organization A B c 
Number % Number % Number % Number % 
Cases Cases Cases Cases 
Glee Club 10 17 60 46 5 10 75 32 
Church Choir 5 8 11 8 2 4 18 8 
School Band 0 0 8 6 1 2 9 4 
School 
Orchestra 0 0 3 2 1 2 4 2 
Operetta 0 0 2 2 0 0 2' 1 
Other Band 0 0 3 2 0 0 3 1 
Other Drch-
astra 0 0 1 1 1 2 2 1 
A Cappella 
Choir 0 0 12 9 0 0 12 5 
Travel 
Talent Show 0 0 1 1 0 0 1 -1 
The most popular activity for the both groups 
was the Glee Club. There were seventy nine ~~firmative 
Group students, or 42 per cent, who participated in this 
type of organization, while the Negative Group had 
seventy five pupils, or 32 per cent, engaged in this 
activity. Here the difference between the two groups 
amounted to 10 per cent. Community B had a larger 
number of Negative Group students participating in the 
Glee Club than the Affirmative Group had, but the per-
centage for the ~ffirmative Group of forty five students 
was 58 per cent, as against the Negative Group of sixty 
pupils, who represented only 46 per cent. 
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Church Choir participation was the second strong-
est activity among the ~tfirmative and Negative Groups. 
There were thirty eight pupils, or 20 per cent, from 
the Affirmative Group, but only eighteen .pupils, or 
8 per cent from the Negative Group. 
For the School Band, ten pupils from the total 
Atfirmative Group, and nine from the Negative Group 
participated, while the School Orchestra drew only eight 
senior students from the Affirmative Group, and four 
pupils from the Negative Group. The other activities 
whi0h pupils participated in were insignificant, with 
no total amounting to more than ten students. In 
Community B there was one activity which had a good 
membership. This was the A Cappella Choir, which had 
seventeen members from the Affirmative Group, and twelve 
members from the Negative Group. 
The Affirmative Group students in Communities B 
and C showed evidences of participation in such groups 
as the Music Appreciation Club, Piano Club, State Chorus, 
Community Chorus, Pops Concerts, and the like, but only 
one student in the entire Negative Group participated 
in a different activity, that of a Travel Talent Show. 
The foregoing tables have all been grouped data, 
with no distinction made between the answers of boys o~ 
girls. Although it was not felt that each item on the 
questionnaire should be separated accovding to ~umbers 
42 
• 
and percentages of boys and girls, it was felt that 
certain items contained pertinent differences. Con-
sequently the tables following contain information 
relative to the separation of certain items given in some 
previous table, but now given according to the differ-
ences between boys and girls. Table 28 contains the 
numbers and percentages of·boys and girls who took 
piano lessons. 
Table 28. Total Number of Boys and Girls Who Took 
Piano Lessons. 
Community Boys Girls 
Number of Percentage Number of percentage 
Cases Cases 
A 3 11 25 89 
B 22 29 55 ?1 
c 30 35 53 65 
Total 55 29 133 '71 
From the total number of twenty eight students 
in Community A who took piano lessons, three pupils, or 
11 per cent were boys, and twenty five pupils, ~r 89 per. 
cent were girls. In Community B there were twenty two 
boys, or 29 per cent, and fifty five girls, .or '71 per cent 
while Community C had a total of thirty boys, represent-
ing 35 per cent, and fifty three girls, or 65 per cent 
of the total number, who studied piano. From the total 
group of 188 students who took piano lessons,.there were 
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fifty five boys, and 133 girls. This meant that there 
were 29 per cent of the boys, and 71 per cent of the 
girls, who had studied piano. 
For contrast with Table 28, on page 43, the 
number of pupils in the Negative Group was divided into 
numbers and percentages also, as shown in the table 
following. 
Table 29. Total Number of Boys and Girls Who Did Not 
Take Piano Lessons. 
Oormnunity Boys Girls 
Number of Percentage Number fi>f percentage 
Oases Oases 
A 31 53 28 47 
B 73 56 58 44 
a 31 65 17 35 
Total 135 57 103 43 
This table shows that from the Negative Group of 
238 students, which represented 56 per cent of the 
entire group surveyed, there were 135 boys, or 57 per 
cent, who had not taken piano lessons, and 103 girls, 
or 43 per cent. 
Thus from the ~ntire group of 190 boys, fifty five 
or 29 per cent took piano lessons, while 135 boys, or 
71 per cent, did not study piano. There were 236 girls 
in the entire group surveyed, of which number 133, or 
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56 per cent took piano lessons; and 103 girls; or 44 per 
cent did not. 
The next table was a comparison of the total 
number of boys and girls from the·Affirmative Group 
of students who still played the piano; listed a-ccord-
ing to the nu~bers and percentages. 
Table 30. Comparison of the Total Number of Boys and 
Girls Who Still Play the Piano. 
Community Boys Girls 
Yes No Yes No 
Number % Number % Number % Number % 
Cases Cases Cases Cases 
A 1 33 2 67 20 80 5 20 
B 5 23 17 77 35 64 20 36 
a 11 37 19 63 27 51 26 49 
Total 17 31 38 69 82 62 51 38 
From this table it was found that in Community a; 
one boy still played the piano; but two boys did not; 
whereas twenty of the girls still played, and only five 
girls did not play. In Community B, five boys played, 
as against seventeen that did not, while thirty five 
girls played as against twenty girls who did not. In 
Community C; eleven boys still played, while nineteen 
did not, and twenty seven girls played but twenty six 
did not play. For the total Affirmative Group this 
meant that seventeen boys, or 31 per cent still played 
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the piano, while thirty eight boys, or 69 per cent did 
not play. In contrast, there was a larger group of 
girls that continued to play the piano during their 
senior year in high school. There were eighty two girls 
representing 62 per cent who still played, while fifty 
one girls, or 38 per cent no longer played. This meant 
that 31 per cent more girls than boys, who had studied 
piano, continued to play. 
Table 31 was a comparison of the number of boys 
and girls in the Affirmative Group who belonged to a 
musical organization. Here the same procedure was 
followed, as had been employed previously. 
Table 31. Comparison of Affirmative Group Boys and 
Girls Who Do, or Do Not Belong to a Musical 
Organization. 
Connnunity Boys Girls 
Yes No Yes No 
Number % Number % Number % Number % Cases Cases Cases Cases 
A 1 33 2 67 18 72 7 28 
B 12 55 10 45 43 78 12 22 
a 10 33 20 . 67 23 43 30 57 
Total 23 42 32 58 84 63 49 37 
From the foregoing table it can be seen that 
twenty three· boys, or 42 per cent participated in some 
musical activity, while eighty four girls, or 63 per cent 
participated. Within individual communities, there were 
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differences of 39 per cent in Community A, 23 per cent 
in Community B, and 10 per cent in Community C, all the 
differences being in favor of the girls. 
It was also deemed advisable to compare the boys 
and girls in the Negative Group, who belonged to a 
musical organization. From Table 23, on page 35, it was 
£ound that ninety pupils, or 38 per cent of this group 
had participated in some musical organization, while the 
other 62 per cent had not taken any active interest. 
These facts are shown in Table 32, divided according 
to the numbers of boys and girls. 
Table 32. Comparison of Negative Group Boys and Girls 
Who Do, or Do Not Belong to a Musical 
Organization. 
c-ommunity Boy-s Girls 
Yes No Yes No 
Number % Number % Number % Number % 
Oases Cases Cases Cases 
A 0 0 31 100 11 '39 17 61 
B 30 41 43 59 43 59 15 26 
c 4 13 27 87 2 12 15 88 
Total 34 25 101 75 56 54 47 46 
This table showed that thirty four boys, or 25 per 
cent, were participants, and 101 boys, or 75 per cent, 
were not members of any musical organization. Among the 
girls, there were fifty six pupils, or 54 per cent, who 
did belong to a musical organization, while forty seven, 
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or 46 per cent, did not participate in musical activity. 
As with the Affirmative Group, there were contrasts 
within individual communities, but the differences were 
in favor of the girls, except in Community C, where 
13 per cent of the boys participated, and 12 per cent of 
the girls were members of a musical org~ni~ation. 
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CHAPTER IV 
SUMMARY AND CONCLUSIONS 
CHaPTER IV 
SUMMARY A.ND CONCLUSIONS 
From the preceding chapters of this thesis it was 
established that the purpose of the study was to invest-
igate the musical activities of high school seniors, 
and particularly those students who had studied piano, 
in an effort to determine the extent and influence of 
such lessons in their performance and general interest. 
A total of 426 senior students in three high schools 
answered a series of pertinent questions for obtaining 
facts relative to the study, and it was felt that the 
findings were most informative. 
In general, there were several interesting 
discoveries. 
1. From the group of 426 senior students, 188 pupils 
or 44 per cent had studied piano, while 238 pupils 
or 56 per cent, had never studied piano. 
2. From the group of 188 pupils who had studied 
piano, there were fifty five boys, or 29 per cent, 
and 133 girls, or 71 per cent. 
3. Many pupils took lessons for a period of two 
years or less, while relatively few students took 
lessons for more than five years. The counted median 
for the entire group was three years. 
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4. It was found that glmost one-half of the group 
were taking lessons1 by the time that they had reached 
Grade Four, but only about one-fourth were taking 
lessons in Grade Nine. 
5. From the group that took lessons, ninety nine pupils, 
or 53 per cent, still played during their senior 
year in high school. Of this number, seventeen were 
boys, and eighty two were girls, which meant that 
31 per cent of the boys continued to play, while 
62 per cent of the girls continued. 
6. s-enior students varied in the amount· of time 
which they devoted to playing the piano. Although 
eighty eight students said that they did not play 
the piano, twenty two changed their answers and found 
that they did play occasionally. There were forty 
three pupils, or 23 per cent, who played daily, 
while four pupils, or 2 per cent played twice weekly, 
two pupils, or 1 per cent, played once weekly, and 
seventy one pupils or 38 per cent played occasionally. 
7. There were forty two pupils, or 35 per cent who 
played popular music only, twenty one pupils, or 
18 per cent who played classical music only, and 
fifty seven pupils, or 48 per cent who played both 
. types. 
8. There were only fifty six pupils, or 30 per cant, 
who were willing to play s~ple accompaniments, 
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if requested. There were 91 per cent of thea~ pupils 
who expressed willingness to play at home, while 
41 per cent were willing to play at·church, 25 per 
cent at school, and· 30 per cent at a club meeting. 
However, if given an opportunity to prac~ise for 
such accompaniment, a group representing an additional 
14 per cent expressed their willingness to accompany. 
9. From the entire group who took lessons there were 
eighteen pupils, or 10 per cent who felt that they 
were able to play w~ll enough to be chosen as the 
soloist as a public performance, even though forty 
seven students, or 25 per cent acknowledged that they 
had actually been the soloist at some public per-
formance. 
The previous summaries have been concerned with 
those students who took piano lessons. The remaining 
items are comparisons of the Affirmative Group students, 
or those who took piano lessons, with the Negative Group, 
or those who never took piano lessons. 
10. There were thirty nine students, or 21 per cent, 
from the Affirmative Group wno took lessons on some 
other musical instrument, while the Negative Group 
bad forty five students, or 19 per cent, who took 
lessons on some other instrument. 
11. Instruments which pupils studied were varied, but 
were similar for Affirmative and Negative Groups. 
Bnsten Ufllv~tsrty 
tchool of Education 
LibrarY 
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Most popular were the Accordion, clarinet, drums, 
trumpet, and violin. 
12. There were very few students who had taken sing-
ing lessons, but eighteen students, or 10 per cent 
of the ~ffirmative Group had studied voice, while 
only-two students from the Negative G~oup had studied 
voice. 
13. There were 197 student·~, or 44 per cent or both 
groups who participated in some musical organization. 
This represented 107 students, or 57 per cent of the 
Affirmative Group, and ninety students, or 38 per cent 
of the Negative Group. From the Affirmative Group, 
twenty three bo~s, or 42 per cent, and eighty four 
girls, or 63 per cent, belonged to a musical organiza-
tion. From the Negative Group, thirty four boys, or 
25 per cent, and fifty six girls, or 54 per cent 
belonged to a musical organization. 
14. Although organizations within communities varied, 
there were 'certain groups which were common to all. 
Affirmative Group pupils showed 42 per cent participa-
tion in Glee Club, 20 per cent in Church Choir, 5 per 
cent in School band, 4 per cent in School orchestra. 
Negative Group students had 32 per cent participation 
in Glee Club, 8 per cent in Church Choir, 4 per cent 
in School band, and 2 per cent in School orchestra. 
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15. Affirmative Group students also listed the follow-
ing activities; operetta, other bands, other orchestras, 
A Cappella choir, Music Appreciation club, Piano club, 
State chorus, pops concert, Community chorus, School 
choir, National Fraternity of Student Musicians. 
Negative Group students listed the following additional 
activities; operetta, o_ther bands, other orchestras, 
A Cappella choir, and Travel Talent Show. 
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CONCLUSIONS 
1. That there were less than one-half of the total 
number of students who took piano.lessons. 
2. That there were more than twice as many girls who 
took lessons, as there were boys. 
3.·· That there were relatively few students who took 
lessons f'or a longer period of time than four years. 
4. That the majority of ~tudents took lessons during 
Grad'es Five, Six, and Seven. There were very few st'udents 
who took lessons in Grades One or Two, and relatively 
few students continued taking piano lessons during their 
senior high school years. 
5. That more than one-half of the group still played 
the piano while they were senior high school students, 
but the majority of these students were girls. 
6. That 23 per cent of the piano students played 
daily, 3 per cent played at least once a week, 38 per 
cent played occasionally, and 35 per cent never played. 
7. That almost one-half of the students played both 
popular and classic~l music, but twice as many students 
played popular music as played classical music. 
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8. That only 30 per cent of the group felt sure 
enough of their playing ability to perform as accompan-
ists for simple pieces~ and three-fourths of this group 
were not interested in doing such accompaniments in school, 
while an additional 14 per cent would be willing to play 
if given opportunity to practise. This would seem to 
indicate that better sight reading should be stressed 
by piano teachers. 
9. That most students of piano did not rate them-
selves as good soloist material, although 25 per cent 
said that they had performed as a soloist at one time 
or another. 
10. That about one-fifth of each group~ Affirmative 
and Negative, took lessons on some musical instrument 
other than the piano. The most popular instruments 
studied by students in both groups were the accordion, 
clarinet, drums, trumpet and violin. 
11. That although less than 5 per cent of the entire 
group of 426 students had taken singing lessons~ the 
majority of these students were in the Affirmative Group. 
Such students were apparently voice pupils because of 
• their piano knowledge, or piano students because of their 
need for such knowledge in vocal study. 
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12. That there was a total group representing 44 per 
cent of the entire group surveyed, who belonged to some 
musical 'organization. 
13. That Affirmative Group pupils were more active 
by 19 per cent than Negative Group pupils, in musical 
organizati~ns. 
14. That Affirmative Group Boys were more active by 
17 per cent than boys in the Negative Group. 
15. That Affirmative Group Girls exceeded Negative 
Group Girls by 7 per cent, in musical organization 
membership. 
16. That in every classification of musical organiza-
tion there was a larger percentage of Affirmative Group 
students in active participation, than Negative Group 
pupils. 
17. That the Critical Ratio is higher (2.706) than 
the significance level (2.576) which was set up for this 
study, which indicates that the greater participation by 
Affirmative Group pupils was not due to chance. 
18. That tffirmative Group pupils were more active 
in more types of organizations than were Negative Group 
students. 
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In general, it would seem that piano lessons were 
a stimulus .for p'articipation in musical activity. It 
was found that actually more than one-half of the students 
who ever took piano lessons still played at the time the 
survey was made. There were slight differences within 
individual communities. For example, in Community A 
32 per cent took lessons and 75 per cent still played, 
and in Community B, 37 per cent·took lessons and 53 per 
cent still played, while in Community C 63 per cent took 
lessons but only 46 per cent still played. These per-
centages, which speak for themselves may be due to one 
or more causes, but it would not be possible to determine 
the exact reasons in a survey of this type, because of 
extenuating circumstances. 
Because of the answers given regarding their 
willingness to play in public, it would be reasonable 
to assume that most students played for their own pleasure 
rather than for the pleasure of any group, either as a 
soloist or accompanist. 
piano study did not hinder students with regard to 
the study of another instrument, but this was the only 
category in the entire questionnaire where both groups 
were almost identical. 
Musical activity in organizations varied according 
to individual communities, but Affirmative Group students 
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seemed to have more initiative regarding varied types 
of activity. 
It should be concluded that in the light of the 
foregoing fac~s the study of piano is worthwhile in 
itself, and as a stimulus for general interest in 
musical activities. 
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CHAPTER V 
SUGGESTIONS FOR FURTHER RESEARCH 
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CHAPTER V 
SUGGESTIONS FOR FURTHER RESEARCH 
1. A similar survey should be made with a larger 
population. 
2. A series of lessons, or a program of study 
regarding reading ability for piano students, 
could be organized for easier accompaniment 
ability. 
3. A study caul~ be made showing the differences 
in music appreciation, between students who 
took piano lessons, and those who did not. 
4. A study should be made concerning stimulation 
for piano pupils in the upper elementary and 
junior high school grades, so that they would 
be more interested in the continuation of the 
study of the piano. 
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APPENDIX A 
This questionnaire is being given to seniors 
in several Massachusetts High Schools. Its general 
purpose is to find out about the musical activities 
of high school seniors who have taken piano lessons. 
We will appreciate it if you will answer the questions 
to the best of your ability. Please put a check mark 
in the space provided. 
NAME·----------------------------------~M ___ F ___ 
HIGH SCHOOL. ____________________________ __ 
DATE OF BIRTH~-------------
Have you ever taken piano lessons? Yes No 
If your answer to the above question is yes, please 
answer the following questions. (1 through 7) 
1. How long did you take piano lessons? months 
_years 
2. What grade, or grades, were you in at schoo~when 
you took piano lessons? (Please draw a circle around 
the correct years) 
1 2 3 4 5 6 7 8 9 10 11 12 
3. Do you play the piano now? Yes No 
4. How o~ten do you play the piano now? Check one. 
a. Once a day ___ b. Twice a week e. Once a week 
d. Occasionally e. Never 
-
5. What kind of music do you play now? 
a. Popular b. Classical c. Both kinds 
- - -
6. If you were 
to play the 
as would be 
hymn book? 
asked to do so now, would you be able 
piano for simple accompaniments such 
found in a community song book, or a 
Yes No 
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7. Do you ever play the piano, in public, now? 
Yes No 
8. Have you ever taken lessons on some musical 
instrument other than the piano? Yes ___ No 
9. If your answer to the above question is yes, 
please name the instrument. 
10. Have you ever taken singing lessons? Yes No 
11. Do you belong to any mus,ical organization, 
or group, now? Yes No 
12. If your answer to the above question is yes, 
please check the kind or kinds of organizations. 
Glee Club 
Church Choir 
School Band 
School Orchestra 
Dance Band 
Operetta 
Other Band 
Other Orchestra 
Brum and Bugle Corps ____ 
Any other group (name it) 
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APPENDIX B 
This questionnaire is being given to Seniors in 
several Massachusetts High Schools. Its general purpose 
is to find our about the musical activities of high 
school seniors who have taken piano lessons. We will 
appreciate it if you will answer the questions to the 
best of your ability. Please put a check mark in the 
space provided. 
HIGH SCHOOL ___________________________ Male Female 
DATE OF BIRTH ----------------------
Have you ever taken piano lessons? Yes No 
If your answer to the above question is yes, please 
answer all questions. If no, answer questions 
8 through 12. 
1. How long did you take piano lessons? months 
_years 
2. What grade, or grades, were you in at school when 
you took piano lessons? (Please draw a circle around 
the correct years) 
1 2 3 4 5 6 7 8 9 10 11 12 
3. Do you play the piano now? Yes No 
4. How often do you play the piano now? Check one. 
a. Once a day ___ b. Twice a week c. Once a week 
d. Occasionally e. Never 
- -
5. What kind of music do you play now? 
a. Popular b. Classical c. Both kinds 
- - -
6. Would you be willing to play for simple songs in 
group singing such as America, Old Folks at Home, 
etc. 
Yes No 
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6a. If your answer to the above questi0n is yes, check 
at least one of the following. 
a. at home b. at church c. at school 
--a. at club meeting ___ 
6b. Would you have answered yes to question 6, if you 
knew in advance what you were going to play and 
could practise? Yes ___ No ___ 
7. Do you feel that you play well enough to~be chosen 
as the solo pianist to play with the school choir, 
glee club, band, orchestra or any other musical 
group in your community? Yes ___ No ___ 
7a. Have you ever played in any of the above situations? 
Yes No 
- -
8. Have yeu ever taken lessons on some musical instru• 
ment other than the piano? Yes No 
- -
9. If your answer to the 
name the instrument. 
above question is yes, please 
10. Have you ever taken singing lessons? Yes No 
--
,11. Do you belong to any musical organization, or group, 
now? Yes No 
12. If your answer to the above question is yes, please 
check the kind or kinds of organizations. 
Glee Club 
School ~and 
Operetta_ 
Other Orchestra 
Church Choir 
School Orchestra 
-
Other Band 
Drum and Bugle Corps ____ 
Any other group (name it} 
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APPRNDIX C 
January, 1952. 
Supervisor of Music, 
Framingham, Mass. 
Dear Sir: 
In connection with the questionnaire which has 
already been given to the senior students in your High 
School, concerning those who had studied piano, and 
the extent to which such study had influenced their 
musical activities, will you be so kind as to answer 
the following questions1 Please be assured that the 
~~f~~~i!~~t:i1~on~~u~es~~~~li~Y=~!m:a;i~~!c~h:!1}s 
not my purpose in doing such a study. 
1. Are all Seniors permitted to join the Glee Club, 
if they wish to do so? Yes_No_ 
2. Is there a selected group for the Glee Club? 
Yes No 
3. Is there a· separate Girl's Glee Club? Yes No 
--
4. Is there a separate Boy's Glee Club? Yes ___ No_ 
5. May any pupil join the School Band? Yes ___ No ___ 
6. May any pupil join the School Orchestra? Yes No 
7. What other musical activity is offered in your 
school system which Seniors join? 
Thank you very much for your cooperation in 
this project. 
Very truly yours, 
66 
